Hanna Delorey
As an English and French Education major I have become acutely aware of the seemingly ever present importance on written word in my life. Fall semester of 2003 was particularly demanding and I was beginning to wonder if I was ever going to be able to do something other than write papers. After having written and re-written endless amounts of papers in French, lesson plans, and evaluations, I began to grow weary at the sight of my laptop. This feeling of dread to write was disconcerting to me because I love to write! Writing has always been my passion and a way to express myself. However, the fact remained: I was beginning to feel stale and unoriginal every time I sat down to write.
During this challenging semester I had the privilege of taking Kia's Young Adult Literature class (EN 462) . On the first day of class Kia told us that we could respond to the books we read in any way that we wished. Written projects, power point presentations, drawings: it didn't matter as long as we were engaged with the text and we were inspiring others to think. I leapt at the chance to be able to do something new and to explore different ways to express myself besides the usual paper. This did not mean that I eliminated writing for the class all together; I simply explored more options in my writing. I wrote poetry, letters to characters, journal The classroom environment for EN 462 was established early on as a comfortable, safe, and creative space where we students could speak our minds. As the class progressed we had all created a trusting relationship where we could share very personal experiences and ideas without feeling judged. We also worked in different small groups throughout the class period, which helped all of us get to know each other in a more comfortable setting.
Being able to respond to literature in ways other than the "usual paper" pushed me to delve deeper into the characters and themes of the book at hand so that my responses could bring something new to the table. The first project that really pushed me to connect with a book in a unique way was a photography collection in response to the book Spite Fences by Trudy Krisher. The main character of the book is a teenage girl who is talented in photography and is ultimately able to find courage behind her camera. Being an avid photographer myself, I set out to try to create a collection of photographs that captured the themes of the book, and also the spirit of the main character. For example, I compiled a collection of black and white photographs that illustrated the racial and personal issues affecting the main character of the book. I arranged to have two friends (one African and one white) model for me; however, I only shot images of their hands to emphasize the unification of the black and the white that was so vivid in the novel. In another group of photos, I shot a series of fences -wooden, chain link, and black iron. These images illustrated the barriers, physical and emotional, that were prominent throughout the book and even fixed in the title, Spite Fences. In doing this project I was able to explore my own talents while connecting and relating with the main character's feelings she experienced behind the camera. I was able to gain insight into her mind! world that I would not have been able to discover otherwise.
I admit that when I turned in my photo project I was a bit nervous about how it would be received by the class. I thought people would think that because I chose to do a project that was a bit unconventional, they would view me as a "slacker." This idea goes back to my conception that writing is the only way to respond to literature. I had never explored my multiple intelligences to this extent and was inspired by my own ability to feel so much more through alternative methods of learning.
It seemed as though my project encouraged others in the class to explore their own creativity and to produce projects that were above and beyond anyone's expectations. With each passing week the projects became more and more creative. I enjoyed being able to share our projects with the class because the entire class benefited from the risks we took on our own. For example: my photo project helped the class to understand how the character must have felt behind the camera, and it sparked a conversation of how this was important to the book.
Hanna I always liked Kia's responses to my pieces because I never felt out of the ordinary for turning in a project that was a bit out of the ordinary. It didn't feel like I was actually being graded, it was more like my work was being observed by someone who wanted to learn from me. She simply made a comment on how it touched her, made her think, intrigued her, and sometimes she just wrote "thanks," which came to mean more to me than any letter grade ever could.
I Integrating mUltiple intelligence theory into the English classroom has many benefits for students and their teachers. It creates multi-dimensional students/writers. More creative writing has the potential to emerge from projects that encourage thinking on the topic at hand. Journal entries or response papers could easily follow or accompany any response project. For Make Lemonade, for instance, I reflected on the book first, and then found that I was drawn to the idea of writing a poem in the style of the author of the book. I wanted to make it fit with the rhythms and patterns of Virginia Euwer Wolff, so that if it had been included in the book, my poem would have gracefully meshed with the author's style and voice.
Group projects and discussions are helpful in unifying the class and in encouraging collaboration. When students bring their particular responses to share in a group setting, they inspire eaeh other to do their personal best. Much like a cross-country runner gains respect and motivation from her teammates, the students in EN 462 gathered together to run their own race but to cheer one another on in the interpreting of literature. Students also brought their individual talents to bear on cooperative projects in the classroom. For example, at one point we were asked to dialogue in partners as characters from Lakota Woman. We talked and wrote and drew questions and answers with one another, drawing upon our individual interpretations of the book and creating a quilt of sorts of information and emotion related to the various points of view being studied. This aetivity allowed us to use our interpersonal intelligence and to validate one another's interpretations.
Another benefit of MI theory in the YA Lit classroom is that it allows students to explore an area that is interesting or inspiring for them as individuals rather than only connecting as a member of a group. What tends to happen is that teaehers often create assignments to meet the needs/talents of the majority of their students, which is wonderful in itself. However, there are always those students who are left out, or who feel disconneeted from a book because they learn by a different method. Asking students to create projects in response to texts, projects that they find individually engaging or intriguing, helps them to develop self-confidence in their multiple abilities and initiates in them a sense of purpose that might not have been triggered through a more traditional assignment.
Finally, for me, every project was a chance to self-reflect. Being encouraged to use my multiple intelligences, especially the ones I hadn't been tapping into regularly in college (such as spatial, intrapersonal, and kinesthetic), made me think about reading and learning and teaching differently. I had language Arts Journal of Michiganthe opportunity to get out of my head in a sense, to reach into other parts of myself. By doing that, I always went back into my head to create, to reflect, and to engage more deeply with the subjects, characters, and themes.
Conclusion
Hanna Being a future English teacher, I have always known that I want to inspire students to think beyond the page and to be able to incorporate literature into their lives. My experiences in EN 462 helped me to realize that images, themes, characters, and ideas from books can be explored through so many different methods. My students will become active participants with what they are reading. Passive readers will be given a chance to connect with the text in a way that is comfortable and fun for them, and my students will then spread their enthusiasm to the rest of the class.
Our A. Reader response journals: For each book we read (there are 7 total), you are asked to choose one of the prompts below to write up and tum in on the night we are discussing the text. Journals/responses may be typed or handwritten, but should be 3-4 pages each.
You should try at least three different types of responses.
1. Reader response journals: You should write a response in which you discuss specific passages or incidents in the text, focusing on making connections with things we've talked about in class, ideas you've read about or heard somewhere else, or thoughts you have on the subject. The goal is to respond to extend the dialogue the author began and NOT to summarize the text. Summaries will be handed back to be redone.
2. Letter to character/author: Write a letter to one of the characters or the author of the text. In that letter, discuss issues that you are confused about, issues that you'd like to know more about, or issues that you connect with as a reader. You may ask questions, describe scenes from the book, or theorize about the character's or author's decisions.
3. What it (the reading) made me think off remember: Write a note to me (Kia) about what this reading made you think of or remember. Be specific and try to figure out why/when your memory was triggered. If you are describing a personal experience, you may want to let me know that.
4. Dialogue journal with a partner: Write another person in class -via emaiL Discuss the book, asking questions and offering insights. Print the email conversation and tum in to me (must include 2 exchanges). Johanna Delorey is a senior at Northern Michigan University and is majoring in English and French Secondary Education She plans to teach overseas after obtaining her degree from NMU Hanna has always loved literature and language; she hopes to spread her enthusiasm of spoken and written word to future students.
